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Streszczenie. Nie ulega wątpliwości, że na tempo i poziom opanowania języka wpływa wiele róż-
nych czynników, zarówno wewnętrznych, jak i zewnętrznych. Spośród tych dwóch grup czynników 
przedstawiono wybrane z nich, począwszy od czynników wewnętrznych: dobrostan psychiczny 
i przyjemność czerpana z nauki języka obcego, a skończywszy na czynnikach zewnętrznych: środo-
wisko rówieśnicze i relacje z rówieśnikami. Po ich zdefiniowaniu omówiono ich korelację z innymi 
czynnikami z zakresu psychologii pozytywnej oraz istniejącymi wynikami badań. Jak wskazują 
podane źródła naukowe, istnieje pozytywna korelacja między wskazanymi czynnikami a biegłością 
i osiągnięciami w języku obcym. Odniesiono się również do wybranych teorii z zakresu psycholo-
gii pozytywnej, a także do postrzegania języka obcego w kontekście Teorii Złożonych Systemów 
Dynamicznych, która traktuje język jako dynamiczną, złożoną i niezwykle rozbudowaną strukturę. 
Ponadto artykuł wskazuje na ważną rolę rodziców, nauczycieli i rówieśników w procesie przyswajania/
uczenia się języka obcego. Tym samym artykuł zawiera implikacje dla przyszłej praktyki edukacyjnej; 
wskazuje na potrzebę udoskonalania przez nauczycieli języków obcych ich programów edukacyjnych 
i pogłębiania kompetencji, zwłaszcza kompetencji społecznych, tak aby mogli skutecznie i adekwatnie 
wspierać swoich uczniów o zróżnicowanych potrzebach.
Słowa kluczowe: radość z nauki języka obcego (FLE), determinacja, dobrostan psychiczny, psychologia 
pozytywna w nauce języków obcych, Teoria złożonych systemów dynamicznych (CDST) w nauce 
języków obcych, środowisko rówieśnicze i relacje z rówieśnikami

Summary. It is undeniable that a wide variety of factors, both learner-internal and learner-external, 
influence the rate and level at which a language is mastered. From the two groups of factors, selected 
ones are presented, from learner-internal: well-being and foreign language enjoyment, and from 
learner-external: peer environment and relationships. The definitions of these factors are followed 
by a discussion of their correlation with other positive psychology factors and existing research 
results. As the given scientific sources indicate, there is a positive correlation between the selected 
factors and foreign language proficiency and achievement. References were made to selected theories 
from the field of positive psychology as well as to the perception of foreign language in the context 
of Complex Dynamic Systems Theory, which treats language as a thriving, intricate and extremely 
dynamic structure. Furthermore, the article identifies the important role of parents, teachers and peers 
in the foreign language acquisition/learning process. Thus, the paper provides implications for future 
educational practice; it points to the need for foreign language teachers to refine their educational 
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programmes and deepen their competences, especially their social competences, so that they can 
effectively and adequately support their students with diverse needs.
Key words: foreign language enjoyment (FLE), well-being, positive psychology in foreign language 
learning, Complex Dynamic Systems Theory (CDST) in foreign language learning, peer environ-
ment and relationships

Introduction

Learning a foreign language remains one of the most challenging tasks for many due 
to the complexity, longevity, and multidimensionality of the process. Constant, rapid 
changes, as well as the development in various spheres of life, are the unmistakable 
implications and justification for the ever-present strong need to study and effectively 
learn/use at least one foreign language (FL) (Kliś 2016). However, it should be noted 
that despite such high demand for high-quality foreign language education, the for-
eign language teaching process still needs to be improved. Furthermore, it is usually 
accompanied by a variety of difficulties related to the role of language, as a means of 
perception of the surrounding environment. After all, language is also an instrument to 
express oneself and understand the principles of social functioning. Hence, one might 
notice that there may occur a peculiar collision of two distinctly different realities, each 
shaped by the respective languages – native and foreign (Kliś 2016). An individual 
who wishes to learn or become proficient in a FL is gradually and constantly forced 
to continually resist the influences of their native language as they attempt to learn, 
master, and use the target language. For example, they have to defy the already-known, 
familiar structures and mechanisms to avoid replicating them in the target language. 
Thus, the learner should try to overcome the influence of their first language when 
perceiving the world and expressing themselves. Nevertheless, it is unlikely that a 
student will become fluent and proficient in a foreign language without undertaking 
the requisite steps. It is essential that the learner is prepared to relinquish their native 
language identity and embrace the new language in its entirety if they are to master it. 
(Kliś 2016; Bouton za: Kliś 2016).

Apart from the obvious strong influence of language on forming an image of our 
reality, it is also worth mentioning the role played by positive psychology in the process 
of foreign language acquisition/learning which has been studied for several decades. 
According to Li and Dewaele (2020), we have now entered what the researchers call 
a “Positive and Negative Emotions Phase” in foreign language learning research. This 
phase is said to have begun in 2010 and is still in motion. It is characterized by “the 
growing interest in the psychology of second language acquisition (SLA), which, in 
turn, contributed to an increasing awareness of both positive and negative emotions 
involved in the process of language learning” (Łodej, Osmoła 2024: 80).



Crucial factors affecting the level of proficiency in a foreign language  •  257

Research, although intensive, can pose some challenges. The difficulty in conduct-
ing research and obtaining reliable results stems not only from the lack of adequate 
research tools, which reflect the importance of the researched issue/factor well, and 
point/discern the nuances but also from the fact that such research is time-consuming 
and the studied factors are very dynamic and complex. Furthermore, many of them 
(factors) perpetually influence each other, their strength may decrease or increase 
depending on certain circumstances, personality factors of an individual, or even the 
environment in which the research was/is conducted. Hence, the need to discuss for-
eign languages in the context of the Complex Dynamic Systems Theory, which treats 
language as a system comprised of smaller subsystems. Said systems are, according 
to the theory name, dynamic and complex, but also open, non-linear, and adaptive 
(Larsen-Freeman 2017; Hiver, Al-Hoorie, Evans 2022, Lowie, Verspoor, de Bot 2010).

Positive psychology in foreign language learning, as suggested by Botes, Dewaele, 
and Greiff (2022), may be defined, in short, as “what goes right in the language class-
room” (p. 207). In greater detail, it may also be described as applying principles from 
the field of positive psychology to enhance the teaching and learning experience in 
language acquisition. Therefore, the focus is placed on the development of learners’ 
well-being, motivation, engagement, and overall positive attitude towards language 
learning. Strengths, resilience, optimism, and the promotion of a supportive and 
encouraging learning environment are the key components of this approach (Botes, 
Dewaele, Greiff 2022).

Learner-internal and learner-external factors

As mentioned earlier, acquiring proficiency in a foreign language is a complex process 
influenced by a variety of factors. In the context of foreign language learning, one may 
distinguish two broad categories of factors: learner-internal and learner-external, which 
are crucial to the process.

The learner-internal factors can be defined as those inherent and specific to an 
individual; they may include motivation, learning style, cognitive abilities etc. On the 
other hand, the learner-external factors are the outer influences that impact an indi-
vidual’s language learning process, which are beyond the learner’s control. Such factors 
may include the socioeconomic status of one’s family of origin, teacher characteristics, 
instructional methods and techniques, and school/peer environment.

Both internal and external factors can greatly influence and shape the FL learning 
process and therefore, should be taken into consideration by all professionals in the 
field of education (Hoa et al. 2020).
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Learner-internal factors: well-being 

Well-being is one of the key elements in positive psychology, and although an agree-
ment hasn’t been reached concerning its universal definition, one may compress it to 
the highly individualised, subjective, and emotion-driven assessment of one’s life. It 
encompasses the experiencing of positive emotions, a low level of negative emotions, 
as well as a high level of perceived life satisfaction (Keyes 2013; Kulawska 2020; Huo 
2022; Czapiński 2017). It is worth noticing that it is significantly different from another 
term derived from positive psychology – self-efficacy, which, in short, refers to an in-
dividual’s belief in their capacity to execute behaviours necessary to produce specific 
performance attainments; it reflects confidence in one’s ability to exert control over 
one’s motivation, behaviour and social environment (Bandura 1977).

Well-being as a concept based on positive psychology may be considered through 
two perspectives: hedonic and eudaimonic (Huo 2022; Czapiński 2004a; b; Czapiński 
2011). The term “hedonic well-being” refers to an individual’s subjective experiences 
of self-realisation, spiritual growth, having a life purpose, or positive relationships with 
others. These experiences are associated with the pursuit of human excellence and living 
a life of virtue, known as eudaimonia. This way of living can lead to phenomenological 
experiences such as self-actualization, personal expressiveness, and vitality (Czapiński 
2004a). Hedonistic models of psychological well-being aim to categorize the concept 
into two fundamental dimensions: emotional and cognitive. The emotional dimension 
involves balancing current and long-term emotional experiences, or positive and nega-
tive affect separately, while the cognitive dimension involves judging one’s life based 
on value judgments - present, past, and future. In some cases, partial satisfaction with 
specific aspects of life is still included in the hedonistic concept of psychological well-
being (Diener et al. 1999).

According to Keyes (2013) psychological well-being “promotes following intrinsic 
objectives, meeting fundamental emotional needs, and being independent” (Huo 
2022: 2). Similarly to Czapiński (2004a; b; 2011), Diener et al. (2017) describe psy-
chological well-being as a subjective variable characterised by the relative stability of 
emotional and cognitive assessment of one’s life. Moreover, according to the World 
Health Organisation, well-being may also be experienced by entire societies, not only 
by individuals. WHO claims that well-being, as a resource, is determined by a variety 
of factors such as social, environmental or economic conditions. As such, it refers to 
quality of life as well as a sense of contribution to society on a deeper, meaningful level. 
Hence, a direct correlation may be drawn between society’s well-being and its ability 
to handle difficulties and act appropriately in certain situations (WHO).
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Janusz Czapiński (2004 a; 2011) claims, that there are three levels to which an 
individual’s life may be divided, according to his Onion Theory of Happiness, which 
is partially concerned with well-being. These levels are: a) will to live, b) domain sat-
isfaction, and c) general mental well-being, also known as subjective well-being. The 
theory argues that psychological well-being is composed of layers: the deeper, closer 
to the centre of the ‘onion’, layers are more strongly genetically determined, while the 
shallower, less relevant layers are more influenced by the environment, and in this 
regard, there is a hierarchy as well - overall satisfaction is less realistic than satisfac-
tion with specific fields/areas. Each of us is believed to possess an innate happiness 
attractor, whose property is that, regardless of our circumstances, it tends towards 
a predetermined level of happiness. Although it cannot guarantee a happy mental state 
under all circumstances, it spontaneously restores the level of well-being specific to an 
individual regardless of whether one has objectively coped with a difficult situation or 
not. Moreover, happiness can only be attained by restoring the deepest layer of well-
being, the will to live, which is one of the most important components of well-being. 
There are three aspects of subjective well-being: general subjective well-being, overall 
subjective well-being, and partial satisfaction with individual domains or aspects of life 
(Czapiński 2011). In the context of foreign language learning, the layer most suscep-
tible to external influences will therefore be the sense of well-being during the foreign 
language lesson, which in turn will have an impact on general well-being.

Tsang and Davies (2024) mention how important student foreign language enjoy-
ment (FLE) is for their foreign language achievement and proficiency. Moreover, they 
highlight the importance of student perception of the learning environment, as well 
as experiencing boredom. They conducted a study, the participants of which were 95 
5th-grade students from Hong Kong. They were asked to answer two open-ended ques-
tions related to experienced FLE and boredom. The study found that tasks and activi-
ties that possess a certain element of entertainment are more likely to be described by 
students as enjoyable. Such tasks included playing games and watching videos/clips in 
a foreign language. Moreover, students considered them low-stress activities, which in 
turn resulted in them having a positive effect on their well-being (Tsang, Davies 2024).

The authors point to other studies, such as Fatemi and Asghari (2016), Chen and 
Zhang (2020), and Oxford and Cuéllar (2014), connected to students’ well-being in 
FL classroom. Fatemi and Asghari (2016), conducted a study on Iranian university 
students (who were learning English as their foreign language) to examine the rela-
tionship between their well-being and attributional patterns. The findings revealed 
a strong positive correlation between the two variables, suggesting that learners who 
possess a strong sense of well-being tend to exhibit more positive attributional patterns 
in their language learning process. Additionally, Chen and Zhang (2020) investigated 
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the impact of well-being on English as a foreign language (EFL) learners’ language 
performance. Their study uncovered a significant correlation between well-being and 
language performance, further underscoring the importance of fostering a sense of 
well-being in foreign language learners.

All things considered, these findings highlight the crucial role of well-being in the 
language learning process. It is important to note that while learning a foreign lan-
guage is often viewed as an instrumental means to achieve certain practical objectives, 
researchers have increasingly recognized that it is also a valuable pursuit in its own 
right, one that can contribute significantly to overall well-being. Therefore, promoting 
a sense of well-being in the foreign language classroom can not only enhance language 
learning outcomes but also contribute to learners’ general well-being.

It is, therefore, imperative to consider the potential implications for pedagogical 
practices in light of the aforementioned information. The evidence highlights the ne-
cessity of modifying not only the instructor’s approach, but also the teaching methods 
and resources employed, in order to foster a learning environment that is conducive 
to learning, facilitates personal growth, evokes positive attitudes, and fosters a sense of 
mutual respect and camaraderie among students within the larger school community.

Learner-internal factors: Foreign Language Enjoyment (FLE) 

Dewaele and MacIntyre (2014) define foreign language enjoyment (FLE), as a positive 
emotion experienced by the foreign language learners when “their psychological needs 
are met in the FL classroom” (Botes, Dewaele, Greiff 2022: 206).

FLE is positively correlated with academic achievement and perceived proficiency 
in the foreign language. According to Botes, Dewaele and Greiff (2022), the positive 
associations between FLE and other FL individual difference variables can be seen as 
a practical embodiment of positive psychology in the FL classroom. In many ways, FLE 
resembles Seligman’s PERMA model as well as Fredrickson’s Broaden-and-Build theory.

The PERMA model states that an individual’s well-being is predicted by five ele-
ments: Positive Emotion, Engagement, Relationships, Meaning, and Accomplishment. 
Dr. Martin E.P. Seligman described the model in his 2011 book “Flourish” (Seligman 
2011; 2018).

The Broaden-and-Build Theory was first introduced by Barbara Fredrickson in 
1998. The theory stems from positive psychology and claims that positive emotions 
broaden one’s awareness, and encourage novel, exploratory thoughts and actions. Over 
time, this broadened behavioural repertoire builds useful skills. Moreover, resources 
gained through positive emotions are said to outlive the emotions from which they were 
acquired. Further, resources build up over time and increase the individual’s overall 
well-being. Hence one may describe it as a positive cycle in which increased well-being 
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leads to more positive emotions, which leads to higher resilience, which then leads to 
increased well-being (Fredrickson 2004).

Therefore, the FL learners can benefit from FLE by enduring challenges and 
broadening their knowledge. It would appear that there is a correlation between the 
enjoyment derived from learning a foreign language and the attainment of higher 
grades and an enhanced sense of confidence in one’s language skills. Consequently, it 
may be posited that the principles of the PERMA model and the Broaden-and-Build 
theory could be effectively reinforced in order to achieve favourable outcomes (Botes, 
Dewaele, Greiff 2022).

Individual differences are not the only variables that are significantly associated with 
FLE, because, as the authors point out, the demographic variables are also noteworthy. 
As studies by Dewaele et al. (2018), Dewaele and MacIntyre (2014), and Dewaele et al. 
(2016) have shown that, as the metric age increases, so does the level of FLE in foreign 
language learners. Studies have shown that university students present a higher level 
of FLE than high school students. Furthermore, some studies show that women have 
higher FLE levels than men - and thus one may conclude that FLE levels are, at least to 
some extent, gender-dependent. However, it is worth noting at the same time that there 
is only a limited number of studies that have examined such a relationship of factors, 
and therefore a definitive statement or conclusion can only be made after conducting 
more extensive research. In Mierzwa’s (2018) article, there is evidence that suggests that 
there is no strong correlation between gender and enjoyment of foreign languages. This 
finding is also supported by Alenezi’s (2020) study, which does not indicate a significant 
relationship between these two variables.

There is, however, a substantial amount of research concerning the relationship be-
tween academic achievement and foreign language enjoyment. The studies established 
a moderate, positive correlation between said factors. For example, in a study carried 
out by Botes, Dewaele and Greiff (2022), a positive correlation was established between 
foreign language enjoyment (FLE) and academic performance. The findings suggest 
that students who derive more pleasure from their foreign language classes are more 
likely to attain superior academic outcomes than their counterparts who do not. It is 
worth noting that the study also demonstrated that those individuals who experienced 
higher levels of satisfaction while learning foreign languages exhibited a more positive 
self-perception of their progress in the subject.

Learner-internal factors: correlations with other variables 

In his article, Zhao (2023) made an inventory and a detailed description of the research 
on the relationship between SL learners’ grit, hope, and FLE. He points to the fact that 
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recent studies have demonstrated that students who enjoy their educational environ-
ment tend to perform better academically and achieve higher proficiency in foreign 
languages. These findings support the Broaden-and-Build Theory, which suggests that 
positive emotions broaden learners’ awareness and perception, leading to improved 
performance in foreign language learning (Zhao 2023).

The study by MacIntyre and Gregersen (2012) examines the impact of positive psy-
chology on foreign language education, focusing on two main factors: enjoyment and 
grit. The study concludes that “gritty” students who tackle challenging tasks are more 
likely to experience enjoyment in the classroom. Moreover, according to a recent study 
by Wei et al. (2019), a positive connection exists between how determined a student 
is and their language performance.

This connection is strengthened by how much the students enjoy the language 
they are learning. The classroom environment also plays a role in this relationship. 
Students who are determined tend to do better in language skills and enjoy learning 
foreign languages more.

Moreover, Pekrun et al. (2002) found that positive emotions, such as enjoyment, are 
associated with high academic performance, as opposed to unpleasant emotions, such 
as test anxiety. According to Fredrickson (2001), positive emotions greatly influence 
students’ overall happiness, intellectual development, and well-being, which in turn, 
may aid them with certain difficulties that shall occur during the learning process; thus 
leading them to acquiring greater proficiency in the target language.

Additionally, the study by Lee (2020) found that students’ determination significant-
ly affects their emotional and mental state, including enjoyment, attention, willingness 
to communicate, and language proficiency. Research has shown that students’ grit and 
enjoyment in language education significantly predict their willingness to communi-
cate. Thus, gritty students tend to appraise their performances, which promotes their 
involvement and enjoyment in educational contexts (Teimouri, Plonsk, Tabandeh 2020). 
According to a recent study, there is a direct relationship between language learners’ 
enjoyment levels and their perseverance in learning a foreign language (Elahi Shirvan 
et al. 2021). Over time, there was a noticeable correlation between the two. The study 
also found that enjoyment plays an important role in the link between grit and foreign 
language performance. Therefore, instructors should motivate learners to persevere in 
learning a foreign language, as it increases positive emotions and, in turn, enhances 
language performance. 

Thus, teachers can positively influence the L2 learners’ proficiency by providing 
them with emotional support, along with generating positive contexts in the class-
room. In the positive classroom context, grit can significantly affect foreign language 
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enjoyment and foreign language performance. Therefore, learners are likely to show 
more persistence of effort in positive situations (Lee 2020). The extent of the correla-
tion between foreign language enjoyment and grit can be specified by other contextual 
factors including teacher rapport, demanding tasks, classroom environment, learner 
mindset, and learner engagement (Zhao 2023). Hence, well-being, grit, foreign lan-
guage enjoyment, and other factors which stem from positive psychology are strongly 
positively correlated with each other as proven by research.

Learner-external factors: peer environment and relationships

There are many varieties of peer learning, but the most common in language classrooms 
are collaborative learning (an approach where students work together to achieve com-
mon academic goals), cooperative learning (distinguished from collaborative learning 
by involving structured tasks with individual accountability), peer tutoring (students 
help each other learn and understand academic content), and peer modelling (students 
learn by observing and imitating the behaviours, skills, or strategies demonstrated by 
a peer who is proficient in the area being taught). Each of these forms is equally im-
portant and has undoubted advantages for the foreign language learning process, but 
it is also worth noting that they have not always been considered valuable and relevant.

According to Philip et al. (2010), back in the day, in conventional language class-
rooms, peer interaction was not regarded as a viable or adequate learning context. The 
only person responsible for providing the information and instructions was the teacher, 
whereas classmates were not considered as important for the language learning process. 
However, there has been a paradigm shift in the way we conceptualize teaching and 
learning. No longer do we reckon learning as a simple transfer of information from the 
source (teacher) to the recipient (student). On a contrary, contemporary pedagogical 
discourse acknowledges that peer interaction is an essential ingredient in the learning 
process. Learning is thus understood as a complex process whereby learners integrate 
new information with pre-existing knowledge and understanding. Moreover, the 
teaching is not confined merely to the classroom, but rather expands into a variety of 
spaces and contexts. Therefore, one shall consider the learners themselves as a crucial 
element of the educational process (Duchesne et al. 2013).

In second or foreign language contexts worldwide, language learners now spend 
a significant amount of time interacting with their peers, instead of just relying on 
their teachers. The reason why peer interaction is encouraged in language classrooms 
is to provide learners with opportunities to practice their language skills in a different 
setting than teacher-learner interaction. Students nowadays rely on their interactions 
with peers as a source of factual data in FL; such attitude encourages communication 
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in a more organic and stress-free manner. Furthermore, such interactions shall be 
encouraged by teachers, as they are the most beneficial for the students’ FLE, foreign 
language achievement, and consequently, their well-being (Philip et al. 2014).

There are numerous studies concerning the influence/impact of peer interaction on 
foreign language proficiency. Some of these studies examine the teaching methods based 
on peer interaction, such as peer learning partnerships, discussion groups, or project 
groups, while others point at the impact of individual differences (personality vari-
ables) on the peer environment, and language competence. They are often conducted 
in a variety of educational contexts, from primary schools to universities, and can be 
useful for teachers, parents, and educational policymakers in developing strategies to 
support students’ language skills development (Mackey, Gass 2015; Zhu, Li 2018; Kim, 
McDonough 2008; Philip et al. 2014).

Overall, social networks play an important role in an individual’s achievement, 
including second language acquisition (SLA). Paradowski et al. (2021) emphasise 
the importance of peer relationships and peer-supported learning especially in the 
context of studying the target language abroad. What is more, the authors point to the 
significance of the educational context and student surroundings for TL learning and 
acquisition. They claim that when students study abroad (SA), they can utilise student 
networks as valuable avenues for communication in the target language (TL, L2) be-
yond the classroom. This offers them an intensive exposure to contextual input and 
encourages active language production (Fernández-García, Martínez-Arbelaiz 2014). 
However, the wide range of reported progress in second language (L2) acquisition 
in existing studies (e.g., Kinginger 2009; Isabelli-García et al. 2018) calls for a closer 
examination of the interactive behaviours that either facilitate or impede L2 develop-
ment (Paradowski et al. 2021).

As viewed from a social network perspective, learning comprises conversations, 
shared practices, and interpersonal connections (Brown, Duguid 1991). Through 
continuous exchanges and collaborations, learners embedded in such networks share 
and actively construct knowledge (Cohen, Prusak 2001). Additionally, peer networks 
continue to be a valuable source of community support (Pinquart, Sörensen 2000; Zhu 
et al. 2013; Paradowski et al. 2021).

Social network influence is, therefore, particularly important in the context of SLA, 
especially in the context of studying abroad. In addition to increasing opportunities 
for interaction with both L1 and other TL speakers, immersion in a target culture is 
also believed to be an effective method of improving L2 proficiency (Coleman 2015; 
McManus 2019). Furthermore, it facilitates the acquisition of sociolinguistic and so-
ciocultural knowledge (Isabelli-Garca 2006).
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Three central aspects of peer interaction were highlighted by Philip et al. (2014): 
1) the complementary nature of peer interaction and teacher-learner interaction, 2) 
peer contributions strengths and limitations (which aspects of peer influence are best 
served, and which ones are unlikely to be fostered by it), and 3) moderation (mediat-
ing effects of factors such as setting, co-participation, and learner characteristics). 
It is the complementarity between peer interaction and teacher-student interaction 
that makes peer interaction so effective. Batstone and Philp (2013) point out that the 
distinct roles played by peers and teachers over time and across contexts contribute to 
the cumulative process of learning.

De Lisi and Golbeck (1999) argue that having meaningful experiences can help 
individuals learn a second language as it creates a context for learning. However, it is 
important to note that the effectiveness of these experiences may differ significantly. 
Previous research in first language learning has demonstrated that peer interaction may 
not always be helpful and can be impacted by different factors, resulting in varying 
outcomes for L2 learning. Nevertheless, peers are an important part of foreign lan-
guage learning as they provide the context for it. However, it is important to note that 
the influence of peers may vary depending on the circumstances and other influential 
factors. Some authors even suggest that peer interaction may have negative or neutral 
outcomes on the foreign language learning process. Overall, their strong influence on 
the FL learning process is undeniable.

Conclusions

Foreign language learning is a complex and dynamic phenomenon that can be under-
stood through the lens of Complex Dynamic Systems Theory (CDST).

In almost any system, it is possible to see the interconnections and relationships 
between different variables. In such a context, we can consider foreign language as 
a dynamic and complex system in which oftentimes the smallest factors can make a dif-
ference to the level of its mastery. Great value is therefore attached to the importance of 
the interactions between the different intrinsic elements of a foreign language system, 
as well as to the relationship of the system to its environment. Thus, in the context of 
foreign language learning, internal interactions can be interpreted as cognitive, emo-
tional, and motivational processes that influence the learner’s linguistic development. 
Consequently, foreign language learning can also be understood as a dynamic process 
of adaptation to a variety of stimuli and external conditions.

Identifying the trajectory of students’ progress in learning a foreign language is 
crucial for both teachers and students. If students are encountering learning difficul-
ties, tracking their progress trajectory can help teachers identify areas where additional 
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support is required. This allows them to react quickly and provide students with the 
necessary support. What’s more, if pupils achieve the expected goals within a certain 
timeframe, this can indicate the effectiveness of the strategies used. Therefore, identi-
fying the trajectory of students’ progress in learning a foreign language is crucial for 
effective teaching and learning.

The aforementioned learner-intrinsic factors are not only moderately to strongly 
positively correlated with each other but also influence academic achievement, foreign 
language performance, and proficiency. Hence, the author would like to underline 
the need for a specialised, inclusive, and individualised approach to all students and 
their unique needs and skills. The educators should encourage grit, support their stu-
dents, give them a sense of hope for greater foreign language achievement, and create 
a classroom environment, which is supportive and safe. The FL lessons should be 
well-balanced, well-organized, but most importantly enjoyable for all the participants 
of the foreign language learning process.

The social context, comprising peers and family, can exert a substantial influence on 
the acquisition of foreign languages. To foster a positive and engaging atmosphere for 
foreign language learning, it is beneficial for parents and peers to provide encourage-
ment, assistance and demonstrate curiosity about the learner’s progress. The acquisition 
of communication skills, including speaking, listening, reading and writing, can be 
facilitated through regular interactions in the target language with family members and 
peers. When learners are surrounded by people within their social circle who speak the 
language, they may be more inclined to pursue language learning. A language learning 
experience can be significantly enhanced by the opportunity to observe native speakers 
using the foreign language. By seeing and hearing the language being used in real-life 
contexts, learners can gain valuable insights into pronunciation, intonation, and col-
loquial expressions that may not be readily apparent in traditional learning materials. 
Moreover, students are given opportunities to practice the language outside of the 
classroom. This can occur through interactions with family and friends, engaging in 
language-based activities, or visiting countries where the language is spoken. As a result 
of the exposure to the culture and traditions associated with the language, the child 
can gain a deeper understanding of the context and become more enthusiastic about 
learning the language. Simultaneously, a student may be discouraged from learning 
a foreign language if they experience negative attitudes from their peers or family 
members. Through motivation, practice, emotional support, and opportunities to use 
the language in various contexts, the family and peer environment can have a significant 
impact on the development of a learner’s language skills.
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Certainly, poor communication among peers and classmates and the overall negative 
attitude toward the process of learning a foreign language discourage them, lowers their 
motivation, and strengthens their sense of anxiety. Overall all participants engaged in 
foreign language learning, institutionalized or not, are connected and create a network 
which influences the enjoyment, grit, well-being, and overall attitudes of learners.

In order to facilitate effective foreign language learning, it is vital to ensure that 
learners are provided with the optimal conditions for learning and future success. 
Receiving emotional support from loved ones can greatly aid a person’s ability to adapt 
to the conditions of learning a foreign language. Creating situations and circumstances 
to reflect real language use in authentic contexts is important when it comes to creating 
situations and occasions for learning. By having this naturalness and variety in lan-
guage instruction, learners can benefit from a wide range of opportunities for language 
learning and acquire a sense of independence, decision-making abilities, freedom of 
choice, and security.

Bibliography

Alenezi A. (2020), The relationship of students’ emotional intelligence and the level of their 
readiness for online education: A contextual study on the example of university training 
in Saudi Arabia, „The Education and Science Journal”, vol. 22, no. 4, pp. 89-109, doi: 
10.17853/1994-5639-2020-4-89-109.

Alenezi S.M. (2020), Foreign Language Enjoyment and Anxiety Among the Northern 
Borders University EFL Students: Links to Gender and Majors, “Journal for Educational, 
Psychological, and Social Research”, vol. 39, no. 185, pp. 1203-1233.

Bandura A. (1977), Self-Efficacy: Toward a Unifying Theoretical Behavioral Change, 
“Psychological Review”, vol. 84, no. 2, pp. 191-215.

Batstone R., Philp J. (2013), Classroom Interaction and Learning Across Time and Space, 
[in:] Second Language Interaction in Diverse Educational Contexts, eds. K. McDonough, 
A. Mackey, John Benjamins, Philadelphia, pp. 109-128.

Botes E., Dewaele J.-M., Greiff S. (2020), The Power to Improve: Effects of Multilingualism and 
Perceived Proficiency on Enjoyment and Anxiety in Foreign Language Learning, “European 
Journal of Applied Linguistics”, vol. 8, pp. 279-306.

Botes E., Dewaele J.-M., Greiff S. (2022), Taking Stock: A Meta-Analysis of the Effects of Foreign 
Language Enjoyment, “Studies in Second Language Learning and Teaching”, vol. 12, no. 
2, pp. 205-232.

Brown J.S., Duguid P. (1991), Organizational learning and communities-of-practice: Toward 
a unified view of working, learning, and innovation, „Organization Science”, vol. 2, no. 1, 
pp. 40-57, doi: 10.1287/orsc.2.1.40.

Chen Z., Zhang P. (2020), Trait Emotional Intelligence and Second Language Performance: 
A Case Study of Chinese EFL Learners, “Journal of Multilingual and Multicultural 
Development”, vol. 43, pp. 731-745.



268  •  Julia Nieścioruk

Cohen D., Prusak L. (2001), In Good Company: How Social Capital Makes Organizations Work, 
Harvard Business School Press, Boston.

Coleman J.A. (2015), Social circles during residence abroad: What students do, and who with, 
[in:] Social Interaction, Identity and Language Learning during Residence Abroad, eds. 
R. Mitchell, N. Tracy-Ventura, K. McManus, Eurosla, pp. 33-52, http://www.eurosla.org/
monographs/EM04/Coleman.pdf.

Czapiński J. (2004a), Psychologiczne teorie szczęścia, [in:] Psychologia pozytywna. Nauka 
o szczęściu, zdrowiu, sile i cnotach człowieka, ed. J. Czapiński, PWN, Warszawa, pp. 51-103.

Czapiński J. (2004b), Spotkanie dwóch tradycji: hedonizmu i eudajmonizmu, [in:] Psychologia 
pozytywna: nauka o szczęściu, zdrowiu, sile i cnotach człowieka, ed. J. Czapiński, PWN, 
Warszawa, pp. 13-17.

Czapiński J. (2011), Diagnoza Społeczna 2011: Warunki i Jakość Życia Polaków. Raport, Rada 
Monitoringu Społecznego, Warszawa.

Czapiński J. (2017), Psychologia szczęścia: kto, kiedy, dlaczego kocha życie i co z tego wynika, 
czyli nowa odsłona teorii cebulowej, Wydawnictwo Naukowe Scholar, Warszawa.

De Lisi R., Golbeck S.L. (1999), Implications of Piagetian Theory for Peer Learning, [in:] Cognitive 
Perspectives on Peer Learning, eds. A.M. O’Donnell, A. King, Lawrence Erlbaum Associates 
Publishers, New Jersey, pp. 3-37.

Dewaele J.-M., Dewaele L. (2018), Learner-Internal and Learner-External Predictors of 
Willingness to Communicate in the FL Classroom, “Journal of the European Second 
Language Association”, vol. 2, no. 1, pp. 24-37.

Dewaele J.-M., MacIntyre P. D. (2014), The two faces of Janus? Anxiety and enjoyment in the 
foreign language classroom, „Studies in Second Language Learning and Teaching”, vol. 4, 
no. 2, pp. 237-274, doi: 10.14746/ssllt.2014.4.2.5.

Dewaele J.-M., MacIntyre P. (2016), Foreign Language Enjoyment and Foreign Language 
Classroom Anxiety, [in:] Positive Psychology in SLA, eds. M. Gregersen, T. MacIntyre, 
Multilingual Matters, Bristol, pp. 215-236, doi: 10.21832/9781783095360-010.

Dewaele J.-M., Witney J., Saito K., Dewaele L. (2018), Foreign language enjoyment and anxiety: 
The effect of teacher and learner variables, „Language Teaching Research”, vol. 22, no. 6, 
pp. 676-697, doi: 10.1177/1362168817692161.

Diener E., Pressman S.D., Hunter J., Delgadillo-Chase D. (2017), If, Why, and When Subjective 
Well-Being Influences Health, and Future Needed Research, “Applied Psychology: Health 
and Well-Being”, vol. 9, no. 2, pp. 133-167. doi:10.1111/aphw.12090.

Diener E., Suh E., Lucas R., Smith H. (1999), Subjective Well-being: Three Decades of Progress, 
“Psychological Bulletin”, vol. 125, no. 2, pp. 276-302.

Duchesne S., McMaugh A., Bochner S., Krause K.-L. (2013), Educational Psychology: For 
Learning and Teaching, 4th ed., South Melbourne, Cengage Learning Australia.

Elahi Shirvan M., Taherian T., Shahnama M., Yazdanmehr E. (2021), A Longitudinal Study of 
Foreign Language Enjoyment and L2 Grit: A Latent Growth Curve Modeling, “Frontiers in 
Psychology”, vol. 12, https://doi.org/10.3389/fpsyg.2021.720326.

Fatemi A.H., Asghari A. (2016), The Role of Psychological Well-being on University EFL Learners’ 
Attributional Patterns, “Journal of Education and Social Research”, vol. 6, pp. 189-197, 
doi:10.5901/jesr.2016.v6n1p189.

Fernandez-Garcia M., Martínez-Arbelaiz A. (2014), Native speaker–non-native speaker study 
abroad conversations: Do they provide feedback and opportunities for pushed output?, 
„System”, vol. 42, pp. 93-104, doi: 10.1016/j.system.2013.10.020.



Crucial factors affecting the level of proficiency in a foreign language  •  269

Fredrickson B.L. (2001), The role of positive emotions in positive psychology. The broaden-and-
build theory of positive emotions, „American Psychologist”, vol. 56, no. 3, pp. 218-226, doi: 
10.1037/0003-066x.56.3.218.

Fredrickson B. (2004), The Broaden-and-Build Theory of Positive Emotions, “Philosophical 
Transactions of the Royal Society of London. Series B, Biological Sciences”, vol. 359, no. 
1449, pp. 1367-1377.

Hiver P., Al-Hoorie A. H., Evans R. (2022), Complex Dynamic Systems Theory in Language 
Learning: A Scoping Review of 25 Years of Research, “Studies in Second Language 
Acquisition”, vol. 44, no. 4, pp. 913-941, doi:10.1017/S0272263121000553.

Hoa D.L.N., Dung V.T.Q., Huong P.T.T., Loan N.T.M. (2020), Some Factors Affecting English 
Proficiency of the First Year Non-English Majored Students at Hung Vuong University, 
“Journal of Science and Technology”, vol. 21, no. 4, pp. 87-96.

Hu X., Sidhu G.K., Lu X. (2022), Relationship between Growth Mindset and English Language 
Performance among Chinese EFL University Students: The Mediating Roles of Grit and 
Foreign Language Enjoyment, “Frontiers in Psychology”, vol. 13, no. 2, pp. 1-14, https://
doi.org/10.3389/fpsyg.2022.935506.

Huo J. (2022), The Role of Learners’ Psychological Well-Being and Academic Engagement on Their 
Grit, “Frontiers in Psychology”, vol. 13, article 848325, doi: 10.3389/fpsyg.2022.848325.

Isabelli-García C. (2006), Study abroad social networks, motivation, and attitudes: Implications 
for second language acquisition, [in:] eds. M.A. DuFon, E.E. Churchill, Language 
Learners in Study Abroad Contexts, Multilingual Matters, Bristol, pp. 231-258, doi: 
10.21832/9781853598531.

Isabelli-García C., Bown J., Plews J.L., Dewey D. P. (2018), Language learning and study abroad, 
„Language Teaching”, vol. 51, no. 4, pp. 439-484, doi: 10.1017/S026144481800023X.

Keyes C.L.M. (red.) (2013), Mental Well-Being: International Contributions to the Study 
of Positive Mental Health, Springer Science + Business Media, Dordrecht, doi: 
10.1007/978-94-007-5195-8.

Kim Y., McDonough K. (2008), The effect of interlocutor proficiency on the collaborative dia-
logue between Korean as a second language learners, “Language Teaching Research”, 12(2), 
pp. 211-234. 

Kinginger C. (2009), Language Learning and Study Abroad: A Critical Reading of Research, 
Palgrave Macmillan, London, doi: 10.1057/9780230240766.

Kliś M. (2016), Psychologiczne podstawy i korzyści wynikające z uczenia się języków obcych, 
„Państwo i Społeczeństwo”, vol. 16, no. 3, pp. 53-70.

Kulawska E. (2020), Dobrostan psychiczny a poziom odczuwanego stresu i satysfakcji ze 
studiów w doświadczeniach studentów pedagogiki przedszkolnej i wczesnoszkolnej, “Forum 
Pedagogiczne”, vol. 9, no. 2/2, pp. 129-149.

Larsen-Freeman D. (2017), Chapter 1. Complexity Theory: The lessons continue, [in:] Complexity 
Theory and Language Development: In celebration of Diane Larsen-Freeman, ed. L. Ortega, 
Z. Han, John Benjamins, Amsterdam, pp. 11-50.

Lee J.S. (2020), The Role of Grit and Classroom Enjoyment in EFL Learners’ Willingness to 
Communicate, “Journal of Multilingual and Multicultural Development”, vol. 174, pp. 1-15, 
https://doi.org/10.1080/01434632.2020.1746319.

Li C., Dewaele J.-M.  (2020), The Predictive Effects of Trait Emotional Intelligence and Online 
Learning Achievement Perceptions on Foreign Language Class Boredom Among Chinese 
University Students, “Foreign Language Teaching”, vol. 5, pp. 33-44.

Łodej M., Osmoła A. (2024), Emotions in Language Learning: Understanding Foreign Language 
Enjoyment and Anxiety in Higher Education, “Neofilolog”, no. 62/1, pp. 78-104.



270  •  Julia Nieścioruk

Lowie W., Verspoor M., de Bot K. (2010), A Dynamic View of Second Language Development 
Across the Lifespan, [in:] Language Development Over the Lifespan, eds. K. de Bot, 
R.W. Schrauf, Routledge, New York–London, pp. 125-146.

MacIntyre P., Gregersen T. (2012), Emotions that Facilitate Language Learning: The Positive 
Broadening Power of the Imagination, “Studies in Second Language Learning and Teaching”, 
vol. 2, no. 2, pp. 193-213.

Mackey A., Gass S.M. (2015), Peer Interaction and Second Language Learning: A Mixed-Methods 
Approach, “Applied Linguistics”, vol. 36, no. 3, pp. 311-334.

McManus K. (2019), Relationships between social networks and language development dur-
ing study abroad, „Language, Culture and Curriculum”, vol. 32, no. 3, pp. 270-284, doi: 
10.1080/07908318.2019.1661683.

Mierzwa E. (2018), The Relationship Between Foreign Language Enjoyment and Gender Among 
Secondary Grammar School Students, “Journal of Education Culture and Society”, vol. 9, 
no. 2, pp. 117-135.

Oxford R.L., Cuéllar L. (2014), Positive Psychology in Cross-Cultural Narratives: Mexican 
Students Discover Themselves while Learning Chinese, “Studies in Second Language 
Learning and Teaching”, vol. 4, pp. 173-203, doi:10.14746/ssllt.2014.4.2.3.

Paradowski M.B., Jarynowski A., Czopek K., Jelińska M. (2021), Language, Mobility and Study 
Abroad in the Contemporary European Context. 1st ed., Routledge, New York.

Paradowski M.B., Jarynowski A., Jelińska M., Czopek K. (2021), Out-of-class peer interactions 
matter for second language acquisition during short-term overseas sojourns: The contribu-
tions of Social Network Analysis, „Language Teaching”, vol. 54, no. 1, pp. 101-119, doi: 
10.1017/S0261444820000580.

Pekrun R., Goetz T., Titz W., Raymond P. Perry R.P. (2002), Academic Emotions in Students’ 
Self-Regulated Learning and Achievement: A Program of Qualitative and Quantitative 
Research, “Educational Psychologist”, no. 37, pp. 91-105.

Pinquart M., Sörensen S. (2000), Influences of Socioeconomic Status, Social Network, and 
Competence on Subjective Well-Being in Later Life: A Meta-Analysis, “Psychology and 
Aging”, vol. 15, no. 2, pp. 187-224.

Philp J., Walter S., Basturkmen H. (2010), Peer interaction in the foreign language classroom: 
What factors foster a focus on form?, „Language Awareness”, vol. 19, no. 4, pp. 261-279, 
doi: 10.1080/09658416.2010.516831.

Seligman M.E.P. (2011), Flourish: A Visionary New Understanding of Happiness and Well-
being, Free Press, New York.

Seligman M. (2018), PERMA and the Building Blocks of Well-being, “The Journal of Positive 
Psychology”, vol. 13, no. 4, pp. 333-335.

Teimouri Y., Plonsk, L., Tabandeh F. (2020), L2 Grit: Passion and Perseverance for Second 
Language Learning, “Language Teaching Research”, vol. 26, no. 5, pp. 893-918, https://doi.
org/10.25384/sage.c.5000783.v1.

Tsang A., Davis C. (2024), Young Learners’ Well-Being and Emotions: Examining Enjoyment 
and Boredom in the Foreign Language Classroom, “Asia-Pacific Education Research”, doi: 
10.1007/s40299-024-00828-3.

WHO – World Health Organisation (2021), Towards developing WHO’s agenda on well-
being, Geneva: World Health Organization, https://iris.who.int/bitstream/hand
le/10665/350123/9789240039384-eng.pdf?sequence=1 [access date: 1.05.2024].

Wei H., Gao K., Wang W. (2019), Understanding the Relationship Between Grit and Foreign 
Language Performance Among Middle School Students: The Roles of Foreign Language 



Crucial factors affecting the level of proficiency in a foreign language  •  271

Enjoyment and Classroom Environment, „Frontiers in Psychology”, vol. 10, art. 1508, doi: 
10.3389/fpsyg.2019.01508.

Zhao Y. (2023), On the Relationship between Second Language Learners’ Grit, Hope, and Foreign 
Language Enjoyment, “Heliyon”, vol. 9, no. 3, , article e13887. doi:10.1016/j.heliyon.2023.
e13887.

Zhu Ch., Li D. (2018), The Role of Peer Interaction in Developing the Sociocultural Competence 
of Second Language Learners: A Longitudinal Study, “Language Learning Journal”, vol. 46, 
no. 2, pp. 201-215.

Zhu X., Woo S. E., Porter C., Brzezinski M. (2013), Pathways to happiness: From personality to 
social networks and perceived support, „Social Networks”, vol. 35, no. 3, pp. 382-393, doi: 
10.1016/j.socnet.2013.04.005.\


